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ANNOTATSIYA

Ushbu maqgolada tinglab tushunish ko ‘nikmasining psixolingvistik va pedagogik
mohiyati nazariy jihatdan tahlil qilinadi. Maqgolada tinglab tushunish nutq
faoliyatining reseptiv turi sifatida ta riflanib, uning faol kognitiv jarayon ekanligi J.
Field, M. Rost kabi yetakchi olimlarning garashlari asosida yoritiladi. Shuningdek,
tinglab tushunish jarayonining muvaffaqiyatiga ta’sir etuvchi ichki va tashqi omillar,
psixologik mexanizmlar (diggat, xotira, idrok etish, taxmin qgilish) tahlil gilinadi. G.
Buck tomonidan taklif etilgan ikki darajali model (identifikatsiya va ma ’noni anglash
darajalari) hamda J. Wilson, J. Flowerdew va L. Miller tomonidan ishlab chigilgan
uch bosqgichli pedagogik model (matn oldi, matn ustida ishlash, matndan keyingi
bosqichlar) batafsil yoritiladi. Magolada oliy ta’lim talabalarida tinglab tushunish
ko ‘nikmasini  rivojlantirishda  bosqichma-bosqich  yondashuv,  metakognitiv
strategiyalar va psixologik omillarni hisobga olishning ahamiyati asoslanadi.

Kalit so‘zlar: tinglab tushunish, psixolingvistika, pedagogika, reseptiv nutq
faoliyati, kognitiv jarayon, metakognitiv strategiyalar, ikki darajali model, uch
bosqichli model, eshitish idroki, xotira, diggat.

AHHOTAIUA

B oannou cmamwve ananusupyiomcs ncuxoauH8UCMuUYecKkas u nedazocuyecKkas
CYWHOCMb HABbIKA ayOupo8aHus (NOHUMAHUs pedu Ha cayx). Ayouposanue
onpeoensiemcs Kak peyenmueuvlli U0 peuesoll 0esmenbHOCmU, a €20 AKMUGHbIL
KOCHUMUBHBIUL XApakmep pAcKpbl@aemcsi HA OCHO8e 6327151008 MAKUX 6e0yujux
yuenwvix, kax [owc. Dund u M. Pocm. B cmamve maxoice aHanu3upyomcs 6HympeHHue
U 8HewHue hakmopbwl, erusAUjUe HA YCREUWHOCMb NpoYecca ayoupo8anusl, a maxice
ACUXON02UYECKUe MEeXAHU3Mbl (GHUMAHUE, NaAMAmMb, GOCHpUsMUe, AHMUYUNAYUSL).
Iloopobno paccmampuearomcs 08yxyposHegas mooenv, npeonodcennas 1. baxom
(YyposHu uoenmugpuxayuu u NOHUMAHUA CMbICIA), a MAaKdKHce MpPEXIMANHAs
neoazoauveckas mooenv, papabomanuasn Jowc. Yunconom, /c. @nayspovio u JI
Munnepom (npedmexcmosuiii, meKCcmosbvlli U NOClemeKcmoswlil smanst). B cmamve
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obocHosblsaemcs 6AIHNCHOCMb noosmanHozo I/IOOXOOCZ, UCNnoJ1b306AHUA
MemMAKOCHUMUBHbIX cmpameeuﬁ u ytté'ma ncuxonocudeckKkux d)akmopoe npu paseumuu
HABLIKOB AYOUPOBAHUSL ) CIYOEHMO8 BbICUIUX YHEOHbIX 3a8e0eHUIL.

Knroueevie cnoea: aydupoeanue, NOHUMAHUE HA CHayX, NCUXojJuHZeUCMUKA,
nedaeoeuka, peuenmuerHas peuyeeas aeﬂmeﬂbHOCWZb, KOCHUMUBHBLI npoyecc,
MEMAKOCHUMUBHbLE Ccmpamecuu, Oeyxypoeneeaﬂ ]I/loaejlb, mpéXBMCZI’ZHCl}Z ]I/loaejlb,
cllyxoeoe socnpusamue, namAams, 6HUMAHUE.

ABSTRACT

This article provides a theoretical analysis of the psycholinguistic and
pedagogical essence of listening comprehension skills. Listening comprehension is
defined as a receptive type of speech activity, and its nature as an active cognitive
process is examined through the perspectives of leading scholars such as J. Field and
M. Rost. The article analyzes internal and external factors influencing the success of
the listening process, as well as psychological mechanisms (attention, memory,
perception, anticipation). A detailed discussion is provided on G. Buck's two-level
model (identification and comprehension levels) and the three-stage pedagogical
model (pre-listening, while-listening, and post-listening stages) developed by J.
Wilson, J. Flowerdew, and L. Miller. The article substantiates the importance of a
stage-by-stage approach, the use of metacognitive strategies, and the consideration
of psychological factors in developing listening comprehension skills among higher
education students.

Keywords: listening comprehension, psycholinguistics, pedagogy, receptive
speech activity, cognitive process, metacognitive strategies, two-level model, three-
stage model, auditory perception, memory, attention.

KIRISH

Tinglab tushunish (listening comprehension) nutq faoliyatining reseptiv
turlaridan biri bo‘lib, og‘zaki nutqni idrok etish, tushunish va gabul gilingan
axborotni qayta ishlash jarayonidir. Til o‘rgatish metodikasi bo‘yicha yetakchi
mutaxassislardan biri J. Field ta’kidlashicha, “tinglab tushunish nafaqat eshitish
orgali signallarni gabul gilish, balki ularni tanib olish, farglash, ma’nosini tushunish,
xotirada saqglash va kerakli xulosalar chiqarishni 0‘z ichiga olgan murakkab, ko‘p
bosqichli va faol jarayondir” [2]. Ushbu ta’rif tinglab tushunishning passiv jarayon
emas, balki faol kognitiv faoliyat ekanligini ko‘rsatadi. Bu fikrni M. Rost ham
qo‘llab-quvvatlaydi va “tinglash jarayoni tinglovchining oldingi bilimlari, til tajribasi
va kognitiv strategiyalarining o‘zaro ta’siri asosida amalga oshadi”, deb ta’kidlaydi
[6].
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Pedagogik va psixolingvistik adabiyotlar tahlili shuni ko‘rsatadiki, tinglab
tushunish jarayonining muvaffaqiyatli kechishi bir gancha omillarga bog‘liq. J. Rost
o‘zining “Teaching and Researching Listening” asarida bu omillarni tizimlashtirgan
holda quyidagilarni ajratib ko‘rsatadi: “til materialining murakkabligi, nutq tezligi,
diktorning talaffuzi, shovginlar, tinglovchining bilim darajasi va tajribasi, diggatning
barqarorligi va motivatsiya” . Ushbu omillarning barchasi o‘zaro bog‘liq holda
tinglab tushunish jarayoniga ta’sir ko‘rsatadi. J. Field esa bu omillarni ikki guruhga —
ichki (til bilish darajasi, diggat, xotira) va tashqi (nutq tezligi, matn murakkabligi,
shovqinlar) omillarga ajratadi va ularning o‘zaro ta’sirini alohida ta’kidlaydi [2].

Lingvodidaktika nuqtayi nazaridan, G. Buck “Assessing Listening” asarida
tinglab tushunish ko‘nikmasi ikki darajada amalga oshishini ta’kidlaydi: “1)
identifikatsiya darajasi (tovushlar, so‘zlar va sodda gaplarni tanib olish); 2) ma’noni
anglash darajasi (matnning mazmunini, asosiy g‘oyasini, detallarini tushunish)”[1].
“Ushbu ikki darajali yondashuv tinglab tushunishni o‘qitishda bosqichma-bosgich
yondashuvning zarurligini asoslab beradi. J. Wilson ham xuddi shunday fikrni
bildirib, “tinglab tushunishni o‘qitishda avval fonetik va leksik birliklarni tanib
olishga, so‘ngra matn mazmunini chuqur tushunishga e’tibor garatish lozim” , deb
hisoblaydi [8].

Tinglab tushunishning psixologik mexanizmlari haqida so‘z yuritganda, L.
Vandergrift va C.C.M. Goh “Teaching and Learning Second Language Listening”
asarida quyidagi mexanizmlarni ajratib ko‘rsatadilar: “eshitish sezgilari, diqqat,
xotira (gisga muddatli va uzoq muddatli), nutqni idrok etish va taxmin qilish
(anticipation), ma’noni anglab yetish va tahlil qilish” [7]. Mualliflarning fikricha, bu
mexanizmlarning muvofiglashtirilgan holda ishlashi tinglab tushunish jarayonining
muvaffaqiyatini ta’minlaydi. Xususan, ular metakognitiv strategiyalarning —
tinglashni rejalashtirish, kuzatish va baholash — ahamiyatini alohida ta’kidlaydilar.

Bizningcha, yuqoridagi nazariy garashlar tinglab tushunishni o‘qitishda muhim
ahamiyat kasb etadi. Xususan, J. Fieldning tinglab tushunishni “faol kognitiv
jarayon” deb ta’riflashi o‘qituvchilarga bu ko‘nikmani rivojlantirishda talabalarni
passiv tinglovchi emas, balki faol ishtirokchi sifatida garash zarurligini ko‘rsatadi. Bu
esa 0‘z navbatida, darslarda talabalarning faolligini oshirishga, ularni mustaqil
fikrlashga undashga xizmat giladi. Shuningdek, G. Buck tomonidan taklif etilgan ikki
darajali model tinglab tushunishni o‘qitishda bosqichma-bosgich yondashuvni
qo‘llash lozimligini anglatadi. L. Vandergrift va C.C.M. Goh tomonidan sanab
o‘tilgan psixologik mexanizmlar esa tinglab tushunishni rivojlantirishda nafaqat
lisoniy, balki psixologik omillarni ham hisobga olish zarurligini ta’kidlaydi.
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Pedagogik nuqtayi nazardan, J.C. Richards va T.S. Rodgers “Approaches and
Methods in Language Teaching” asarida ta’kidlaganidek, “tinglab tushunishni
o‘qitish talabalarda eshitish orqali axborot olish, uni tahlil qilish va kerakli vazifalarni
bajarish ko‘nikmalarini shakllantirishga qaratilgan”[5]. Bu jarayon maxsus tashkil
etilgan mashgqlar va topshiriglar tizimi orqali amalga oshiriladi. O‘zbekistonlik olim
J. Jalolov ham “Chet til o‘qitish metodikasi” asarida tinglab tushunishni o‘qitishning
o‘ziga xo0s xususiyatlarini tahlil qilib, “bu jarayon talabalarning eshitish orqali idrok
etish, tahlil gilish va nutqiy faoliyatni amalga oshirish qgobiliyatlarini rivojlantirishga
xizmat qilishi”, kerakligini ta’kidlaydi [4].

J. Wilson “How to Teach Listening” kitobida tinglab tushunishni o‘qitishning
uch bosgichli modelini taklif etadi: “1) matn oldi (pre-listening) bosgichi — talabalarni
tinglashga tayyorlash, motivatsiya yaratish, giyinchiliklarni bartaraf etish; 2) matn
ustida ishlash (while-listening) bosgichi — matnni tinglash va berilgan topshiriglarni
bajarish; 3) matndan keyingi (post-listening) bosgich — tushunilganlikni tekshirish,
muhokama qilish va olingan ma’lumotlardan foydalanish”[8]. Ushbu model hozirgi
kunda tinglab tushunishni o‘qitishda eng keng tarqalgan va samarali modellardan biri
hisoblanadi. J. Flowerdew va L. Miller ham “Second Language Listening: Theory
and Practice” asarida xuddi shunday bosqichli yondashuvni taklif etadilar va har bir
bosqichning o‘ziga xos maqsad va vazifalarini batafsil yoritadilar.

Biz Wilson tomonidan taklif etilgan uch bosgichli modelni juda samarali deb
hisoblaymiz, chunki u tinglab tushunish jarayonining psixologik xususiyatlarini to‘liq
hisobga oladi. Matn oldi bosqgichi talabalarni mavzuga tayyorlash va ularning oldingi
bilimlarini faollashtirish orgali tinglash jarayonini yengillashtiradi. Matn ustida
ishlash bosgichi turli xil topshiriglar orgali tinglab tushunishni rivojlantirishga xizmat
qiladi. Matndan keyingi bosqich esa olingan ma’lumotlarni boshqa nutq faoliyati
turlari bilan integratsiyalash imkonini beradi. Bu model, ayniqsa, oliy ta’lim
talabalari bilan ishlashda samarali, chunki ular murakkab matnlarni tushunish va
tahlil qilish ko‘nikmalariga ega bo‘lishlari kerak.
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